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Session Goals 

 Provide context for classroom assessment. 

 Reflect on the nature and value of 
classroom assessment as it applies to your 
courses. 

 Start to develop or refine an assessment 
plan for your course. 

 Share ideas and assessment practices with 
colleagues. 



Applications Card 
Purpose: Recall ideas, techniques and  

list applications without evaluating. 

Interesting ideas and 

techniques from this 

session 

Some possible 

applications of those 

ideas or techniques to 

my course 

 



Background Knowledge Probe 

On sheet of paper, write your thoughts: 

 What comes to your mind when you hear 

the term “assessment?” 

 What assessment methods do you routinely 

use in your course to measure student 

learning? (Think of a particular course or 

project). 



Characteristics of Effective Assessment 
in Higher Education (Angelo & Cross, 1993) 

 

 Focuses on the processes as well as on the 

products of instruction. 

 Assesses what we teach – and what we expect 

students to learn. 

 Actively involves both teachers and students. 

 Uses multiple and varied measures. 

 Provides information for improving learning. 



Effective Assessment (cont.) 

 

 Is carried out at various key points.  

 Provides useful, timely feedback to those being 

assessed and those most affected. 

 Is an intrinsically educational activity – one that 

reinforces and furthers the teaching and learning 

goals on which it focuses. 



The Assessment Process  (Huba & Freed, 2000)  

Discuss and use  

assessment results  

to improve learning 

Formulate statements 

of intended learning 

outcomes 

Create experiences 

leading to outcomes 

Develop or select 

assessment measures 



Classroom Assessment within a context: 

The Levels of Assessment 

Student 

Department/Program 

Total College/University 

Course 

  Group of Colleges (i.e., state system) 



Think about the purpose of the assessment: 

Formative (for improvement) 

 learning measures 

 decentralized 

 most student centered 

 direct measures 

 soundest evidence 

 least public 

Summative (for accountability) 

 performance measures 

 centralized 

 least student centered 

 indirect measures 

 weakest evidence 

 most public 



Data Collection Strategies 

 Paper/pencil, web 

surveys 

 Database information 

 Existing Reports 

 Info from graduates 

 Info from employers 

 Projects 

 Papers 

 Theses 

 Exhibitions 

 Performances 

 Case studies 

 Clinical Evaluations 

 

Indirect Measures Direct Measures 



Data Collection Strategies-  
term depends on your definition 

 Beginning to end of term 

 One year 

 Frosh to senior year 

 One week 

 One month 

 One semester 

 

Design backward,  

Deliver forward 

 

Long Term Short Term 



How do we ‘know’ that students are 
learning?? 

 We all learn to construct knowledge 

 Important to build connections between learner’s 

prior knowledge/experience and new information 

or skill 

 Important to make connections between discipline-

based knowledge and general skills 

 



Important Processes that Facilitate 
Learning  

 Learner attention 

 Reflection 

 Encoding or deep cognitive processing 

 Metacognition 



Working Definition of  
Classroom Assessment 

 Some student activity that gives the 

instructor and/or student information about 

change in student learning.   

 The learning can be in the cognitive (stuff in 

heads), affective (feelings and emotions), 

psychomotor (physical skills) domain.  



Guiding Questions 

 What is the purpose?  What do you hope to learn from this 

assessment? 

 What will be assessed? (learning objective) 

 Who will be assessed? 

 How will it be assessed? 

 In what setting will the assessment be conducted? 

 How will the results be analyzed? 

 How will the results be used? How will the results be helpful 

to you and your students? 

 To whom will the results be communicated? 

 



Classroom Assessment 
Techniques (CATs) 

 An approach designed to help teachers 

find out what students are learning in 

class and how well they are learning it.  

   Both teaching tool and assessment 

device. 



Two Levels of CATs 

 Feedback to Students 

    --  monitor    

comprehension 

    --  enhance learning 

 Feedback to Faculty 

    --  effectiveness of 

teaching approaches – 

adjust instruction 



CATs are: 

Learner-Centered 

Teacher-Directed 

Preventive and/or Formative 

Anonymous (usually) 

Ongoing 

Context-Specific 

Rooted in Good Teaching Practice  
(feedback informs the teaching process) 





Potential Impact of CATs 

 Learn what and how your students are thinking. 

 Clarify your session/course goals. 

 Get feedback to make mid-course adjustments. 

 Change classroom norms re: student involvement. 

 Help students become self-aware of their learning. 

 Collect data for post-course improvement. 



Considerations for using CATs 

 Explain why you use this method. 

 Use as an ongoing process. 

 Adapt the CAT to fit your course. 

 Provide feedback re CAT to students – make feedback 

data public, close the loop. 

 Discuss how you and the students can best use the data. 

 Keep data collection and summary simple. 

 What will the students and I learn from this CAT? 



Developing Rubrics (Huba & Freed, 2000) 

Question 

 What criteria or essential 

elements must be present in the 

student’s work to ensure high 

quality? 

 How many levels of achievement 

do I want to illustrate? 

 For each criterion, what is a  

     clear description of performance 

at each achievement level?  

Action 

 Include these as rows in rubric. 

 

 

 Include these as columns and 

label them. 

 

 Include descriptions in the 

appropriate cells of the rubric. 

 



Developing Rubrics, cont. 

Question 

 What are consequences of 
performing at each level? 

 

 What rating scheme will I 

use? 

 

 When I use the rubric, what 

aspects work well and what 

aspects need improvement?  

 Is process as important as 

outcome? 

Action 

 Add description of 

consequences to 

commentaries in the rubric. 

 Add this to the rubric in a way 
that fits with your grading 
philosophy. 

 Revise rubric accordingly 

 

 Include & describe criteria to 

reflect aspects of the process.  





Refine your assessment plan 

 Review your initial assessment plan based on your 

answers to the set of guiding questions.  Then, 

reflecting on today’s session, refine your plan. 

Choose one CAT, CECAT, rubric or other formative 

assessment measure you can use to help you 

gauge student learning. 

 In your group, discuss your assessment plan. 

 





Reflect on What You’ve Developed  

Question 

 What’s the one point of 

greatest challenge/ 

biggest obstacle for you? 

 

 Greatest challenge/ 

biggest obstacle for 

students? 

Answer 
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Closing Comments 

 Complete CAT Application task to reflect on what you 

have learned. 

 Helpful hints for successful start: 

– Don’t make classroom assessment into self-inflicted chore or 

burden. 

– Don’t ask students to use a CAT that you haven’t tried on 

yourself. 

– Allow necessary time to carry out and respond to the 

assessment. 

– Make sure to ‘close the loop.’ Let students know what you 

learned from their feedback and how you can use that info to 

improve learning. 



Thank you! 


